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Identifying the underlying factors of students’ 
readiness for E-learning in studying English as a 
foreign language in Saudi Arabia: students’ and 

teachers’ perspectives
 

 
 

Abstract— In an era of increased global investment in the use 
of technology in education generally, Saudi Arabia has intensified 
its quest to incorporate E-learning in studying English as a foreign 
language (EFL) in Saudi schools. The benefits for this paradigm 
shift in focus are not far-fetched because the growth of the internet 
and the proliferation of computers appear to have had a direct 
impact on the steady increase in popularity of E-learning, 
especially in studying EFL. This paper is based on a qualitative 
research design using group interviews that explored the 
perspectives of students and teachers on the underlying factors 
that indicate the readiness of students to use E-learning in 
studying EFL in Saudi Arabia. The findings identified three 
underlying sets of immediate factors that included: E-learning 
self-efficacy, personal drivers and access to the requisite resources. 
In addition, the study demonstrated how contextual underlying 
factors such as school and family support help to shape the 
readiness of students to use E-learning in studying EFL in Saudi 
Arabia. This paper provides a synthesis of the evidence on what 
participants considered as the personal and environmental 
conditions that contribute to successful E-learning 
implementation. 

Keywords—Readiness, E-learning readiness; student readiness; 
E-learning; Saudi Arabia 

I. INTRODUCTION 
Globally, English language is currently the most common 

language of communication amongst people of different first 
languages in the field of business and commerce as well as in 
academia. The increasing dominance of English language as a 
lingua franca throughout the world is traceable to the origins of 
British overseas possessions and trading posts established by 
Britain between the late 16th and early 18th centuries. This came 
as a result of colonialization, international trade and global 
politics. In Saudi Arabia, the main sectors where the use of 
English language has gained increasing significance are 
education and commerce [1]. As a result, as part of the important 
reforms being introduced in the Saudi educational sector, 
English is now taught as a main subject in schools, and used as 
a medium of instruction in colleges and universities [2]. In spite 
of these latest developments, available studies suggest that 
students at the basic level do not acquire sufficient English 
language skills for higher education [3], [4]. This exacerbates 
the challenge of using English as a medium of instruction in 
universities and impacts negatively on students’ successful 
completion of their programmes. Taking this into consideration, 
the ministry of education has proposed to develop and improve 
English proficiency among the students through the introduction 

of E-learning, as a supplementary tool, in the studying English 
as a Foreign Language (EFL) at the intermediate and high school 
levels [5]. However, it is felt that the potential benefits of 
adopting and using E-learning may not be fully realised if the 
students are not ready to use this kind of technology. This view 
is supported by [6] who argues that the successful 
implementation of E-learning requires educational authorities to 
measure the readiness of students to adopt such technology in 
order to allow them to benefit from its advantages. Those who 
are found to lack readiness could be provided with the necessary 
support to enhance their readiness. 

This paper reports the outcome of a qualitative research 
study designed to explore the underlying factors that indicate the 
readiness of students towards using E-learning for learning EFL 
in Saudi schools. The study identified a distinction between the 
immediate and the contextual, or external, underlying factors 
that are associated with the readiness of students towards using 
E-learning for learning EFL in Saudi schools. Despite the fact 
that many studies have developed and validated a number of 
surveys to investigate and evaluate students’ readiness for E-
learning based on different dimensional factors, which have 
their merits, it was also evident throughout the literature that all 
are limited in nature especially regarding their application to this 
present research context. For instance, they tend to treat learners 
as if they were isolated individuals and fail to respect the 
environmental and social settings in which they are embedded. 
These may be very different in some contexts, e.g. the culture of 
Saudi Arabia, with significant impact on the readiness of 
students for E-learning. We argue that a qualitative engagement 
with individual research participants is an important aspect of 
approaching these issues. Part of the value of this paper therefore 
is that it offered students and teachers the opportunity to identify 
what they considered to be the underlying factors of students’ 
readiness for using EFL.  

To this end, the first section of this paper briefly explores 
and discusses the surveys of students’ readiness for E-learning 
highlighting its different dimensional factors as well as its 
limitations. The second section of the paper discusses the key 
features of our study design and the methods employed in the 
research. The third section presents the findings of the study. 
These findings are juxtaposed with those referenced in the 
literature review, to provide meaningful interpretations. Finally, 
the paper concludes by explaining the contributions and 
limitations of the research, proposing possibilities for further 
research. 
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II. LITERATURE 
Reference [7] proposed the concept of E-learning readiness 

in its broader sense in 1998. They defined the notion of E-
learning readiness as students’ preferences, confidence, and 
ability to engage in such technology [7]. Since then, [8] has 
provided the most acknowledged definition from the field of E-
learning. He defines E-learning readiness as, “people’s 
propensity to embrace and use new technologies for 
accomplishing goals [in the context of this research, learning 
goals] in home life and at work” [8, p. 308]. These definitions 
may seem to be narrow in the way they measure E-learning 
readiness of students. In this study, what defines E-learning 
readiness involves a combination of what are considered as 
immediate factors (e.g. personal drivers, E-learning self-efficacy 
and access to the requisite tools) and contextual factors (e.g. 
school and family support) that impact on individuals to use 
such technology. This definition appears broader in scope and 
incorporates the context which mediates the social and cultural 
state of users. 

Previously, researchers have demonstrated interest in 
constructing and validating surveys in order to investigate and 
evaluate the E-learning readiness of students in various contexts, 
using various methodologies and adopting different theoretical 
frameworks. This has led to the development of a number of 
surveys to investigate and evaluate of students’ readiness based 
on different dimensional factors. These factors appear to vary 
widely between studies, but there are also overlaps. For instance, 
a study designed by [9] in an effort to concretize the concept of 
E-learning readiness relied on a survey consisting of 13-items, 
rated by respondents on a 4-point Likert scale. The study 
resulted in two fundamental factors – self-managed learning and 
comfort with E-learning. Self-managed learning, also known as 
self-directed learning, means the ability of learners to 
control/manage the learning process regarding content and pace. 
Comfort with E-learning on the other hand implies that learners 
feel comfortable whilst learning using the internet [10]. [9]’s 
study offers promise since it has shown some validity in his own 
research, as well as other similar researches. For instance, [11] 
carried out an investigative study to test and verify the possible 
worth of [9] study. Overall, 107 undergraduate university 
students in Australia and the United States completed the survey 
from a variety of educational contexts, which was then subjected 
to a reliability analysis and a factor analysis. The study 
generated two factors - self-managed learning and comfort with 
E-learning as suggested by [9]. 

Similarly, [10] used 314 Australian undergraduate university 
students to explore the potential value of [9]. The study 
confirmed that the [9]’s study may have useful applicability to 
research and practice in the area of student dispositions and 
preferences associated with online learning. However, both 
studies by [10] and [11] call for adjustments to [9]’s study in 
order to enhance its reliability. These same two factors (comfort 
with E-learning and self-managed learning) were again included 
in comparable findings from the study done by [12]. 

Despite the fact that [9]’s study has potential value and is 
still the most prevalent benchmark for assessing and exploring 
students’ readiness for E-learning systems,  [13] argues that the 
study does not comprehensively cover additional factors that are 

critical to E-learning readiness including technical skills and 
learner control. Their research was, however, built on [9]’s study 
and the relevant existing literature  such as [14], [15]. In this 
pursuit, [13] developed the Online Learning Readiness Scale 
(OLRS), which contains five factors: computer/Internet self-
efficacy (i.e. online learners’ [perception of] the ability to 
demonstrate proper computer and Internet skills); learner control 
(i.e. online learners’ [perception of] the control over their 
learning and efforts to direct their own learning with maximum 
freedom); motivation for learning (i.e. online learners’ learning 
attitudes); online communication self-efficacy (i.e. learners’ 
[perception of] the adaptability to the online setting through 
questioning, responding, commenting, and discussing); and self-
directed learning (i.e. learners’ [perception of] taking 
responsibility for the learning context to reach their learning 
objectives). Hung et al.’s study was conducted with a sample of 
1,051 college students using confirmatory factor analysis. 
However, in spite of its comprehensive nature, the OLRS fails 
to consider the underlying contextual/external factors that 
influence the various dimensional factors of individual 
readiness. This provides justification for the development of our 
study that seeks to complement the existing literature by 
emphasising the significance of the underlying 
contextual/external factors for the readiness of students to use E-
learning, at least in the context of the present study. 

Another limitation of the OLRS is that it neglects to identify 
access to tools in the school and at home. Access is nonetheless 
central in the work of [16]. They constructed a survey instrument 
consisting of two subscales: learner characteristics and 
technology capabilities. Learner characteristics included 
elements such as individual beliefs, self-efficacy and time 
management. The second subscale, technology capabilities, 
included elements such as the ability to use email and the 
Internet, access to technology, as well as the nature and 
frequency of technology use [16]. The survey was analysed 
using factor analysis, resulting in a five-factor model, i.e. learner 
characteristics, material access, skills access, mental access, and 
usage access scales. This survey, however, also paid no attention 
to the role played by the social and cultural context of students 
in understanding the underlying factors that mediate the 
readiness of students to use E-learning. 

III. METHOD 
Our study relied on a qualitative approach to explore the 

underlying factors of students’ readiness to use E-learning for 
studying EFL in Saudi schools. Qualitative methods are in-depth 
research instruments used in exploring individual’s and/or 
groups’ perceptions of particular phenomena, including E-
learning [17]. The research approach aimed to gain insights into 
the meanings and interpretations students and teachers ascribed 
to their E-learning usage. The qualitative method was used 
because it is considered best suited for exploring a social reality 
that is constantly changing from one context to another [18]. In 
particular, the use of group interviews helped in providing 
deeper understanding of how research participants constructed 
meaning for E-learning readiness as well as exploring the 
underlying factors of their readiness for studying EFL in Saudi 
schools. 



Computing Conference 2018 
10-12 July 2018 | London, UK 

 

3 | P a g e  
 

The reliance on group interviews as a data collection 
instrument had a number of merits including its cost-
effectiveness, rapid information gathering and the generation of 
new ideas [19]. The use of group interviews also allowed the 
facilitation of discussions between participants on the subject 
matter of the research in ways that the researcher might not have 
encountered in individual interviews. 

The study implemented a purposive sampling technique and 
sought voluntary participation [20]. As the aim was to achieve 
‘depth’ rather than ‘breadth’ [21], 24 participants (16 students 
and 8 teachers) were selected. The focus was mainly on 
students’ readiness but the perspective of teachers was 
considered valuable because they might also give insights into 
the underlying factors of students’ readiness for studying EFL 
in Saudi schools that might not have been considered by 
students. 

The sample of students was selected and grouped based on 
gender, English proficiency, and whether they had previous E-
learning experience, as illustrated in table I below. The decision 
to include these different criteria was made to ensure that the 
selected sample was a diverse one within the defined population 
boundaries. This also ensured a balance in terms of gender, 
different levels of English proficiency and different students’ 
experience with E-learning. According to [19, p. 197] “diversity 
in group composition enriches the discussion, but there also 
needs to be some common ground between participants-based 
on how they relate to the research topic or their socio-
demographic characteristics”. 

TABLE I.  STUDENT PARTICIPANTS ACCORDING TO PROFICIENCY IN 
ENGLISH, E-LEARNING EXPERIENCE AND GENDER 

Participant category Number of teacher 
participants (male – female) 

With E-learning experience  
&  

High proficiency in English 
1 – 2 

With E-learning experience  
&  

Low proficiency in English  
3 – 2 

Without E-learning experience  
&  

High proficiency in English 
3 – 1  

Without E-learning experience  
&  

Low proficiency in English 
1 – 3 

Total 8 – 8 
 

The sample distribution of teachers was divided based on 
gender and whether they had E-learning experience, as 
presented in table II below. Among the core reasons for using 
these criteria was to maximize diversity as explained above. 

 

 

 

 

 

TABLE II.  TEACHER PARTICIPANTS ACCORDING TO EXPERIENCE AND 
GENDER 

Participant category Number of teacher 
participants (male – female) 

With E-learning experience 2 – 2 
Without E-learning experience 2 – 2 

Total 4 – 4 
 

In total, there were four group interviews, two groups of 
eight students (8 males and 8 females) and two groups of four 
teachers (4 males and 4 females). In both cases, males and 
females were interviewed separately due to cultural and 
religious constraints on gender mixing. Collectively, the sample 
size and sampling distribution method allowed the author to 
provide the diversity required within the defined population 
boundaries in order to achieve the research objectives. 

The data collected during the group interviews was 
transcribed manually and then analysed based on themes. The 
researcher chose thematic analysis as an analytical tool, because 
it was seen as an ongoing, fluid, and cyclical procedure 
occurring throughout the data collection stage, as well as 
involving data entry and analysis phases [17]. The data analysis 
process involved the following steps: identifying, examining 
and interpreting themes in textual data and then asking how 
these themes helped address the research aims. The steps also 
involved familiarising with the data; generating initial codes; 
searching for themes; reviewing and naming themes; and 
finalising the analysis [22]. The data was analysed by treating 
the data produced by the groups as a whole, rather than focusing 
on individual contributions [19]. Hence, the group interviews 
were used as the units of analysis and were treated in the same 
way as units of individual data. Group analysis was used in this 
particular study, because it enabled the researcher to compare 
the differences and similarities between genders, as well as 
between teachers and students. Data was also triangulated 
between groups and with other literature to ensure that the 
process was rigorous. The triangulated data helped to highlight 
the points of convergence, divergence and complementarity 
both within the data and with the literature. 

Finally, ethical issues raised during the research were dealt 
with in the strictest confidentiality and data was anonymised in 
order to protect the identities of the respondents. The findings 
are presented below detailing the identified underlying factors 
of students' readiness for E-learning in studying EFL in Saudi 
Arabia. 

IV. FINDINGS AND DISCUSSION 
The outcome of this study identified three sets of immediate 

factors underlying students’ readiness for E-learning in 
studying EFL in Saudi Arabia. These factors are E-learning 
self-efficacy, personal drivers and access to the requisite 
resources. Moreover, the study also showed how contextual 
underlying factors such as school and family support helps to 
shape students’ readiness for E-learning in studying EFL in 
Saudi Arabia. The presentations in this section are syntheses of 
the research outcomes, providing evidence for what participants 
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considered as the personal and environmental conditions that 
contribute to successful E-learning. 

A. E-learning self-efficacy 
E-learning self-efficacy was defined in the research as 

perception of related abilities, knowledge and skills to use such 
technology in learning EFL in Saudi Arabia. For instance, it was 
clear from the data that persons who see themselves as having 
high E-learning self-efficacy considered themselves more ready 
to study EFL using E-learning compared to those whose 
perception is low. Indeed, in a student-centred learning 
environment, students require some degree of ability, 
knowledge and skills to facilitate learning. In a study to measure 
Taiwanese students' readiness for online learning, [13] 
emphasise the importance of the self-efficacy factor to explore 
students’ readiness for E-learning. 

In the present study, responses from all four grouped 
interviews were unanimous in their views that skill and 
knowledge in computers and the internet are indicators of the 
students' readiness to study EFL in Saudi Arabia which will have 
a positive effect on its implementation. For instance, in the view 
of the male students who constituted Group 4: 

You know, sometimes E-learning requires high skills in 
computers and use of the internet…, some students are not 
educated enough in schools to manage the use of the 
computer. 

The above quote also summarises the views of most 
participants. Members of the group both acknowledged the need 
for skills and knowledge in computing and the internet, in 
general, for them to be able use E-learning for studying EFL in 
Saudi Arabia. They also bemoaned the current inadequacy of 
such skills and knowledge in Saudi schools. In addition, the 
group showed the link between the skills in computers and 
internet in one hand and the school support to gain these skills. 
However, the literature review in E-learning readiness has failed 
to show the importance of such a link. Group 1, which 
represented female teachers, also mentioned that: 

[we] hope to see E-learning as a tool to support and practice 
what the students are learning in the classroom, but [we] 
think that administrators need first to give students 
appropriate skills for this type of technology. 

This suggested the need for the use of E-learning in studying 
EFL but at the same time called for skills development by way 
of training students. Training, it has been suggested, plays a 
major role in building the skill of students to use E-learning [23]. 
The group here felt that in order for them to be able to E-learning 
for EFL, there is the need for the appropriate authorities to help 
develop their skills in the use of such technology. This was a 
crucial point because it shows that having such skill may impact 
positively on respondents’ readiness to study EFL using E-
learning. Similarly, Group 3, made up of female students, noted 
that: 

we do not have enough skill in using the computer and 
internet through the school to be able to use E-learning, but 
at least we have good skills in using computer and internet 
outside the school. 

This group recognised their inefficiencies in the use of 
technology for studying EFL in school but were quick to 
acknowledge their capability of using technology outside the 
school. This implies a belief that skill and knowledge in the use 
of technology for activities such as gaming might not necessarily 
mean skill and knowledge in using the same technology for 
studying EFL in school. Perhaps there is here an implicit 
recognition [24] that to use E-learning for studying EFL, users 
need metacognitive skills such as the ability to identify resources 
for learning, select and implement learning strategies, monitor 
personal performance and effectively apply the skills and 
knowledge to reach their learning objectives. 

Another contribution made by members of Group 1 
emphasised the need for skill in using E-learning for studying 
EFL when they stressed that: 

it is not just the students who do not have enough skill to use 
E-learning. We can guarantee that some teachers also have 
difficulties in using E-learning. 

The above implied that the ability of teachers to help 
students who are studying EFL in Saudi Arabia also depended 
on their skill level. It was therefore a concern to the participants 
that both students and teachers do not have the needed requisite 
skills that facilitate their studying EFL using E-learning. 
Members of Group 1 attempted to trace the root cause of the 
problem when they identified that: 

based on weakness in teaching computer subjects in school 
from the early stages, this is why some students if not most 
have little of the knowledge and skill in using computers and 
the internet needed to use E-learning successfully. 

The narrative in the above quotation suggested the need to 
introduce students to computing subjects even at the primary 
school level. If this were done, it is thought that students would 
grow up with the skill and knowledge that will enhance their 
readiness to use E-learning in studying EFL. Lack of skill and 
knowledge can also discourage people from using E-learning in 
many respects. For example, in the words of members of Group 
3: 

Because we don't have any skill in this technology, we will 
have anxiety about E-learning, so [we] think this kind of lack 
of skill will stop us using E-learning. 

The above comment exemplified views that the lack of skill 
and knowledge in the use of technology makes students more 
anxious and less able to use E-learning for studying EFL. This 
is likely to impact on their motivation to use E-learning for EFL. 
Students who become disillusioned might become less driven to 
use it; but for students who may still be highly motivated, they 
are likely to get extremely frustrated. Most teachers and students 
also agreed that there is currently a lack of the requisite skills 
and knowledge in using E-learning in education generally. 

In addition, social support such as family was also identified 
as a significant factor that enhances the individual’s self-efficacy 
to use E-learning for studying EFL in Saudi Arabia. 

You know, my dad is a mathematics teacher, and sometimes 
he helps me to access some websites that are designed to 
help students learn mathematics. 
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The above quotation from a female student demonstrated 
one clear example whereby family support to use E-learning is 
seen to enhance an individual’s readiness to use E-learning for 
studying. The context also demonstrated that there is a positive 
relationship between the two based on the particular student’s 
experience. For instance, because her father is a teacher and 
provided her with access to E-learning at home, she seemed to 
like it and hence developed a positive view of it. This view laid 
emphasis on the significance of social support in enhancing 
students’ level of self-efficacy, which in turn, indicates their 
readiness to use E-learning in studying EFL in Saudi Arabia. 

B. Access to requisite resources 
Access to requisite resources was another factor that was 

identified in relation to students’ readiness to use E-learning for 
studying EFL in Saudi Arabia. However, it is worth noting that 
little attention has been paid to access to requisite resources as 
an underlying factor that indicates students’ readiness for E-
learning in the E-learning readiness literature. In this study, 
access to requisite resources relates to the availability of 
equipment, i.e. computer and internet access, not only in the 
school but also at home. The more access students have to the 
equipment and technology, the more control they have over 
when, where and how they can pursue their studies. Regarding 
access to requisite resources at home, the groups interviewed 
expressed varied opinions, with an emphasis on how having 
access to requisite resources can and does (or would) impact on 
their readiness to use E-learning in studying EFL in Saudi 
Arabia. For instance, the members of Group 1 stressed the 
impact of lack of access to requisite resources at home. 
According to this group: 

it is not everyone that has access to a computer and an 
internet connection at home, especially students …. 

The group suggested that the general lack of access to the 
requisite resources (computers and internet) for E-learning 
impacts negatively on students’ readiness to use E-learning for 
studying EFL in Saudi Arabia. For instance, the available 
statistics suggest that 74% of households in Saudi Arabia have 
access to the internet and 67% of households have access to the 
computer [25]. Access to the requisite resources will enhance 
students’ readiness to use E-learning for studying EFL in Saudi 
Arabia. 

Further views about how access to requisite resources impact 
on students’ readiness to use E-learning for studying EFL in 
Saudi Arabia were aired by other groups. For instance, members 
of Group 3 explained the cost implications of accessing requisite 
resources. They noted that: 

E-learning will be very costly for parents to provide at home 
because of the cost of computers and the internet … 

What this meant was that even though they saw the need to 
access these facilities at home, the cost of such facilities is a 
barrier. Relative to the west, the cost of owning (having access 
to) a computer and/or internet access in Saudi Arabia and other 
developing countries is still expensive. The cost of basic 
hardware and software was also cited as a reason that denies 
students access to the requisite resources at home. This was 
hence a reason that impacted negatively on the readiness of 
some students to use E-learning for studying EFL in Saudi 

Arabia. Another dimension to the whole scenario was flagged 
by members of Group 2. They noted that: 

even if we have these tools, maybe the internet is very slow, 
which will create some difficulties in making contact with 
teachers and students. 

Regarding access to the requisite resources at school, this is 
also important because the accessibility to the requisite 
resources, such as computers and an internet connection, in 
school is one of the essential elements that supports students’ 
readiness to use E-learning for studying EFL in Saudi Arabia. 
From the data, all the groups considered as important the 
accessibility of the requisite resources in schools in order to 
facilitate students’ use of E-learning in studying EFL in Saudi 
Arabia. Participants were also unanimous in their views on how 
the lack of these requisite resources can impact on students’ 
readiness to use E-learning for studying EFL in Saudi Arabia. 
For instance, members of Group 3 suggested that, “...... [to use 
E-learning] that needs availability of internet and computer at 
school”. Moreover, members of Group 4 also commented that: 

… the condition of computers in the school should be new 
and fast to help applying this type of learning. 

The difference between the two views is that, while on the 
one hand, members of group 3 emphasised the need for facilities 
to be made available; members of group 4, on the other hand 
stressed the need for the right or appropriate equipment. This 
raises the question of availability and highlights the need for 
modern and smarter equipment in Saudi schools. Collectively 
the views nonetheless highlight the point that one of the most 
important elements that impact on students’ readiness to use E-
learning for studying EFL is to have the appropriate equipment. 
It was also suggested that access to the requisite resources is an 
important underlying factor in exploring the readiness of 
students towards using E-learning for learning EFL in Saudi. On 
the other hand, non-accessibility of requisite resources, or 
requisite resources that are in poor condition will yield negative 
results. That is because the more access students have to the 
equipment and technology, the more they are ready to use E-
learning flexibly (as to when, where and how they can pursue 
their studies). Access to the requisite resources was therefore 
identified as a fundamental factor that indicates students’ 
readiness to use E-learning in learning EFL in Saudi. 

C. Personal drivers 
In line with the literature review, the two sets of personal 

drivers that were identified as factors impacting on the E-
learning readiness of students were attitudes and motivation. 
Personal drivers are thought of as a set of psychological factors 
that indicate the students’ readiness to use E-learning for 
studying EFL in Saudi. This section focuses on the responses of 
students and teachers on how these factors impact on the 
readiness of students to use E-learning for studying EFL in 
Saudi. 

1) Attitudes towards E-learning 
In general, according to [26, p. 229], “the successful use of 

educational technology depends largely on the attitudes of [the 
user] and their willingness to embrace new technology”. More 
specifically to the E-learning readiness literature, [13] argues 
that attitudes towards E-learning is one of the important 
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underlying factors indicating students’ readiness for E-learning. 
In the present study, participants were quite clear and elaborate 
in their views on how students’ attitudes indicate their readiness 
to use E-learning for studying EFL in Saudi. A comment by 
members of Group 1 suggested that: 

You know, positive attitudes will help users [students] to use 
E-learning; if they are negative, students will not use E-
learning. 

This view meant that the E-learning readiness of students 
with a positive attitude towards the use of E-learning for 
studying EFL is relatively better compared to those who do not 
have a positive attitude. This position concurs with the 
suggestion [27] that the degree to which a learning technology 
is used depends on the attitude of users towards it, regardless of 
how powerful and good the technology is. 

A different view that sought to link users’ experience to their 
attitudes towards E-learning was aptly captured in the following 
view also expressed by members of Group 1: 

Some students are growing up with this kind of technology 
in their daily lives. This means that most of the students have 
experience with this kind of technology, so they will have a 
positive attitude towards E-learning, for sure, because of 
their experience. 

This is consistent with the work of [28], who emphasised that 
attitudes towards the use of the computer are influenced by 
different variables, such as personal computer experience. Other 
views expressed included those of members of Group 2 and 
members of Group 4. Members of Group 4 again contributed 
that: 

Sometimes we find difficulties in understanding the context, 
not because we can’t use the computer, it’s about an 
explanation of substance that needs a teacher. So, for us, we 
don't think E-learning will enhance [our] learning … 

The members of this group provided an instance where 
respondents appeared to have a negative attitude towards the use 
of E-learning for studying EFL in Saudi. Primarily, the group 
felt that it was going to be difficult to use E-learning for studying 
EFL in cases where there no explicit support of teachers. Their 
point here is that if users’ beliefs indicate favourable 
consequences, then their attitudes will be positive. However, if 
their beliefs indicate troubled or unfavourable consequences, 
then their attitudes would be negative. 

2) Motivation 
 The findings of the present study appear to be broadly 
consistent with those of [13] who considered motivation as 
another underlying factor that impacts on the readiness of 
students to use E-learning. For example, according to members 
of Group 2: 

Giving incentives and awards to students … who use E-
learning will encourage other students … to use the 
technology. 

The group suggested that the readiness of students to use E-
learning for studying EFL will be enhanced if they are provided 
with some form of incentives or rewards. These incentives 
would result in students having a more positive attitude towards 

the use of E-learning for studying EFL. Commenting on another 
dimension to how motivation can impact on the readiness of 
students to use E-learning for studying EFL, a member of Group 
3 suggested that ‘I consider the use of E-learning to obtain 
information easily as a good motivator’. 

Furthermore, the student groups appeared to be motivated by 
the use of E-learning for studying because of the opportunities it 
offers them. For instance, members of Group 3 stated that: 

You know, we are impressed by it because we can get 
information without effort and wasting time. It is really 
amazing. 

For this group, using E-learning for studies is effortless and 
time saving. As a result, they were willing to use the technology, 
which was also indicative of their readiness to use E-learning for 
studying EFL. Responses from the groups also acknowledge the 
positive impact adopting E-learning could have on the readiness 
of students to study EFL using such technology. Finally, 
members of Group 3 explained that:  

If you want to work, don't wait for someone to thank you. The 
incentive is not an important aspect, but it could raise the 
morale of students. 

This comment suggests that the motivation of students to use 
E-learning for studying EFL does not always need to be material 
or external. Instead, the readiness of students to use such 
technology for studying EFL comes from within, which is 
sometimes more powerful. 

V. CONCLUSION 
This qualitative research study aimed at exploring the 

immediate underlying factors that indicate the readiness of 
students, as well as the contextual/external underlying factors 
associated with students’ readiness to use E-learning for 
studying EFL in Saudi schools. To meet the objective of this 
paper, first, the paper identified and discussed the literature on 
students’ readiness for E-learning, highlighting its different 
dimensional factors and limitations. These were highlighted to 
signal the need for a broader and more comprehensive account 
of the underlying factors of students’ readiness for using E-
learning. Second, the research methodology for the current study 
was stated and discussed, providing justification for the 
particular methods used and the categories of participants 
selected. The methodology provided a direct opportunity for 
students and teachers to explore the underlying factors that 
account for the readiness of students to use E-learning for 
studying EFL in Saudi Arabia. The data collected provided 
insights which could not have been achieved using other 
research methods. Finally, the research findings and discussion 
were presented, based on the qualitative data revealing a broader 
and more complex sense of what constitute the underlying 
factors of students’ readiness, at least in the context of this 
research. 

Unlike the reviewed literature, this study identified three 
underlying sets of immediate factors of students’ readiness for 
E-learning in studying EFL in Saudi Arabia. These factors are 
E-learning self-efficacy, personal drivers and access to requisite 
resources. Moreover, the study also showed how the contextual 
underlying factors such as the school and family support help to 
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shape and impact on the readiness of students to use E-learning 
for studying EFL in Saudi Arabia. The support students receive 
from the school and family appears to have a crucial role in 
shaping the decisions of these students. However, we are aware 
that the notion of “support” is complex and may involve many 
issues. The broader social setting of the learners and teachers 
will have important hidden implications concerning e.g. the 
underlying conceptualisations of teaching and learning, the roles 
of students and staff, the relationships between families and 
learners, the extent to which learners function as autonomous 
individuals. The majority of studies on students’ readiness for 
E-learning have been carried out in settings that can be broadly 
characterised as Western, and tend to be somewhat similar to 
each other in these social terms. Perhaps because they don’t 
differentiate greatly between the studies, such factors are often 
not considered in the literature. Our study reflects that in a 
setting such as Saudi Arabia, social factors may more sharply 
contrast with many previous studies. The setting is arguably one 
that is significantly less individualistic: [29]’s theory of  
“cultural dimensions” has been used by various researchers such 
as [30], [31] to indicate that Saudi culture is relatively highly 
“collectivist”. This may tend to imply that learners require more 
support, of various kinds, and that “readiness” needs to be seen 
to a certain extent as an attribute of the whole group rather than 
the individual students. We contend that factors such as school 
and family support are important in all contexts, but commonly 
overlooked. 

These underlying factors of students’ readiness, we suggest, 
play an especially significant role in determining students’ 
readiness for E-learning in studying EFL in Saudi Arabia and 
similar collectivists’ societies. Fig. 1 below shows a 
visualisation of the interrelationships among the various factors 
in the context of students’ readiness. 

 
Fig. 1.  Factors underlying students’ readiness for E-Learning in EFL 

The additional significant contribution of this research is that 
it has highlighted the need to examine the interrelationships 
between and among these identified underlying factors, in 
exploring the readiness of students to use E-learning for 
studying EFL in practice. Each of these underlying factors that 
indicate students’ readiness was considered necessary but not 
sufficient in itself to demonstrate students’ readiness to use E-
learning in studying EFL in Saudi Arabia. Although the research 
appears to have met its set objective, it is still limited in terms of 
its scope. This might have implications for its implementation 
and makes it susceptible to being described as limited in terms 
of its geographical coverage. However, the outcome of this 
research can be used as a basis for future research including the 
conduct of comparative studies with other districts within the 
country and/or between countries. 

On the basis of this research outcome, it is proposed that 
future research should include: firstly, developing and validating 
a reliable survey for each of the immediate underlying factors 
(E-learning self-efficacy, personal drivers, access to requisite 
resources) and the contextual underlying factors (e.g. school and 
family support)); secondly, examining the relationship between 
each of the immediate underlying factors as well as the extent to 
which these factors account for the variance to explain the 
readiness of students in different contexts; and thirdly, 
examining the relationships between the immediate underlying 
factors and the contextual underlying factors. In conclusion, the 
study emphasises that to understand the readiness of students to 
use E-learning for studying EFL in Saudi Arabia requires the 
balancing of all the underlying factors, both immediate and 
contextual, that are explored and discussed in this paper. 

REFERENCES 
[1] T. Elyas and M. Picard, “Saudi Arabian educational history: impacts on 

English language teaching,” Educ. Bus. Soc. Contemp. Middle East. 
Issues, vol. 3, no. 2, pp. 136–145, Jun. 2010. 

[2] A. H. Al-Kahtany, S. M. G. Faruk, and A. W. Q. Al Zumor, “English as 
the Medium of Instruction in Saudi Higher Education: Necessity or 
Hegemony?,” J. Lang. Teach. Res., vol. 7, no. 1, pp. 49–58, Dec. 2016. 

[3] H. A. Alharbi, “Improving students’ English speaking proficiency in 
Saudi public schools,” Int. J. Instr., vol. 8, no. 1, pp. 105–116, 2015. 

[4] A. S. Al-Nasser, “Problems of English Language Acquisition in Saudi 
Arabia: An Exploratory-cum-remedial Study,” Theory Pract. Lang. Stud., 
vol. 5, no. 8, pp. 1612–1619, Aug. 2015. 

[5] M. Al-Hamidi, “Teaching English in Saudi Arabia from paper into E-
learning,” Asharq Al-awsat, 13-Nov-2013. 

[6] Z. W. Abas, K. Kaur, and H. Harun, “E-LEARNING READINESS IN 
MALAYSIA 2004,” Malaysia, Kuala Lumpur, 2004. 

[7] D. Warner, G. Christie, and S. Choy, “The Readiness of VET:Ciients for 
Flexible Delivery Including On-line Learning,” Brisbane, 1998. 

[8] A. Parasuraman, “Technology Readiness Index (Tri): A Multiple-Item 
Scale to Measure Readiness to Embrace New Technologies,” J. Serv. 
Res., vol. 2, no. 4, pp. 307–320, May 2000. 

[9] M. McVay, How to be a successful distance learning student: Learning 
on the internet. Boston: Pearson Custom Publishing, 2000. 

[10] P. J. Smith, “Learning preferences and readiness for online learning,” 
Educ. Psychol., vol. 25, no. 1, pp. 3–12, Feb. 2005. 

[11] P. J. Smith, K. L. Murphy, and S. E. Mahoney, “Towards Identifying 
Factors Underlying Readiness for Online Learning: An Exploratory 
Study,” Distance Educ., vol. 24, no. 1, pp. 57–67, May 2003. 

[12] R. Blankenship and J. K. Atkinson, “Undergraduate student online 
learning readiness,” Int. J. Educ. Res., vol. 5, no. 2, pp. 44–54, 2010. 

[13] M.-L. Hung, C. Chou, C.-H. Chen, and Z.-Y. Own, “Learner readiness 
for online learning: Scale development and student perceptions,” Comput. 
Educ., vol. 55, no. 3, pp. 1080–1090, Nov. 2010. 

[14] D. R. Garrison, E-Learning in the 21st Century. New York: Routledge, 
2011. 

[15] R. M. Ryan and E. L. Deci, “Intrinsic and Extrinsic Motivations: Classic 
Definitions and New Directions,” Contemp. Educ. Psychol., vol. 25, no. 
1, pp. 54–67, Jan. 2000. 

[16] B. J. Dray, P. R. Lowenthal, M. J. Miszkiewicz, M. A. Ruiz‐Primo, and 
K. Marczynski, “Developing an instrument to assess student readiness for 
online learning: a validation study,” Distance Educ., vol. 32, no. 1, pp. 
29–47, May 2011. 

[17] A. Bryman, Social Research Methods, 2nd ed. Oxford: Oxford University 
Press, 2004. 

[18] J. W. Creswell, Research design: qualitative, quantitative, and mixed 
methods approaches. Los Angeles, Calif: Sage, 2009. 

[19] J. Ritchie and J. Lewis, qualitative research practice: a guide for social 
science students and researchers. London: Sage, 2003. 



Computing Conference 2018 
10-12 July 2018 | London, UK 

 

8 | P a g e  
 

[20] V. Jupp, The Sage Dictionary of Social Research Methods. London: Sage 
Publications Ltd, 2006. 

[21] N. King and C. Horrocks, Interviews in Qualitative Research. Los 
Angeles: Sage, 2010. 

[22] V. Braun and V. Clarke, “Using thematic analysis in psychology,” Qual. 
Res. Psychol., vol. 3, no. 2, pp. 77–101, Jan. 2006. 

[23] C. Nanayakkara, “A Model of User Acceptance of Learning Management 
Systems : a study within Tertiary Institutions in New Zealand,” Int. J. 
Learn., vol. 13, no. 12, pp. 223–232, 2007. 

[24] M.-L. Hung, “Teacher readiness for online learning: Scale development 
and teacher perceptions,” Comput. Educ., vol. 94, pp. 120–133, Mar. 
2016. 

[25] Communication and Information Technology Commission, 
“Telecommunications market and Information Technology: Survey 
individuals/families,” Riyadh, Saudi Arabia, 2014. 

[26] R. Efe, “Science Student Teachers and Educational Technology: 
Experience, Intentions, and Value,” Educ. Technol. Soc., vol. 14, no. 1, 
pp. 228–240, 2011. 

[27] K. Al-Harbi, “Investigating Factors Influencing the Adoption of E- 
learning : Saudi Students’ Perspective,” University of Leicester, 2010. 

[28] T. Teo, C. B. Lee, and C. S. Chai, “Understanding pre-service teachers’ 
computer attitudes: applying and extending the technology acceptance 
model,” J. Comput. Assist. Learn., vol. 24, no. 2, pp. 128–143, Jul. 2007. 

[29] G. Hofstede, Cultures and organizations : software of the mind. London: 
McGraw-Hill, 1991. 

[30] A. S. Alamri, A. I. Cristea, and M. . Al-Zaidi, “Saudi Arabian Cultural 
Factors and Personalised Elearning,” in 6th International Conference on 
Education and New Learning Technologies, 2014, pp. 7114–7121. 

[31] M. A. Cassell and R. J. Blake, “Analysis Of Hofstedes 5-D Model: The 
Implications Of Conducting Business In Saudi Arabia,” Int. J. Manag. Inf. 
Syst., vol. 16, no. 2, pp. 151–160, Mar. 2012. 
 

 


	I. Introduction
	II. Literature
	III. Method
	IV. Findings and discussion
	A. E-learning self-efficacy
	B. Access to requisite resources
	C. Personal drivers
	1) Attitudes towards E-learning
	2) Motivation


	V. Conclusion
	References


